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Welcome!

ÅThank you for joining me!

Åcommunitycollegedata.com and @ccollegedata          
(see Resources page for PDF of this PPT)

ÅYou are very important people; you have an exponential 
effect on the lives of thousands of students, the 
economy, the country, and the world

ÅWe should start with some positive data 

ÅYou need to know that you have already been making a 
difference as educators Copyright A. Goudas 2019



Some positive 
postsecondary 

data
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b{/w/ ά/ƻƳǇƭŜǘƛƴƎ /ƻƭƭŜƎŜέ όнлмтύ2

Grad Rate at 
4-Yr Public 
Colleges: 

64.7%

2-Yr Public: 
37.5%
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U.S. Census Bureau (Ryan & Bauman, 2016)4
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More Positive Data

ÅSo overall 4-year grad rates are steadily on the rise

ÅMoreover, the National Student Clearinghouse Research 
Center (2017)2 recently reported updated 8-year 
completion rates for two-year public colleges

ÅTwo-year public graduation rate after 6 years: 38%

ÅTwo-year public graduation rate after 8 years: 44%
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What Works Clearinghouse (WWC) Training

Åhƴ ŀ Řŀǘŀ ǎƛŘŜ ƴƻǘŜΣ L ƘƛƎƘƭȅ ǊŜŎƻƳƳŜƴŘ ǘƘŜ ¦{5h9 L9{Ωǎ 
What Works Clearinghouse (WWC) training framework 
for understanding basic research, creating rigorous 
research design, and analyzing data and studies

Åhttps:// ies.ed.gov/ncee/wwc/onlinetraining12,13

ÅThe WWC uses common standards that we can all agree 
to and start applying uniformly to ensure valid results 
and reduce potential bias and problems 

ÅPlease watch the videos and complete the certification

Copyright A. Goudas 2019
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National Student Clearinghouse Research 
Center Data

ÅOn another data side note, I also highly recommend you 
look at the National Student Clearinghouse Research 
Center data website:

Åhttps://nscresearchcenter.org/report-search/

ÅThey use a database of 600 varied postsecondary 
institutions and are able to track students to different 
institutions, thus making the complicated picture of 
higher ed tracking data more clear
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We Can Still Improve

ÅWe still have pervasive and persistent issues, especially 
with students of color and at-risk students in general6,7

ÅWe now know that support for at-risk students needs to 
be well-funded and sustained to be effective8,9,10

ÅAt-risk students in college face what I call a long-term

Support Gap

Copyright A. Goudas 2019



Support 
Gap

Students who 
have had 

support most 
of their lives

Students with 
inconsistent or 

no support
Years to college graduation
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We Can Still Improve

ÅHow can we reduce the Support Gap?

ÅWe know that well-funded and integrated holistic reform 
is ideal when we have money: ASAP (Accelerated Study 
in Associate Programs) works8,9,10,11

ÅBut typical remedial reform has been designed to 
eliminate, bypass (multiple measures), fast-track, 
combine w/ college-level (coreqs), or change 
requirements to eliminate courses (math pathways):

Meaning almost no remediation
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Why have we 
eliminated 

remediation?
Copyright A. Goudas 2019



Why Reforms Reduce & Remove Remediation

ÅFour factors causing the removal and reduction of remediation:
ÅLess state funding since 2000, and loss of revenue from 

students (post-recession), both caused institutions to look for 
ways to cut costs
Å¢ƘŜ hōŀƳŀ ŀŘƳƛƴƛǎǘǊŀǘƛƻƴΩǎ ŎƻƳǇƭŜǘƛƻƴ ŀƎŜƴŘŀ όнллфύ
ÅThe Community College Research Center (CCRC) responded to 

the completion agenda (was invited to Whitehouse), and they 
studied means by which to reduce remediation because they 
interpret remedial data through a labor market lens 
ÅInterest groups (Complete College America, etc.) used CCRC 

data to persuade legislators and state systems to eliminate 
remediation
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Why Reforms Reduce & Remove Remediation

Å¢ƘŜ //w/Ωǎ нлмл15 seminal paper (Bailey et al., 2010) was the 
ōŀǎƛǎ ŦƻǊ ŀƭƭ ŦǳǘǳǊŜ ŎƭŀƛƳǎ ƻŦ ǊŜƳŜŘƛŀǘƛƻƴΩǎ ƛƴŜŦŦƛŎŀŎȅ ŀƴŘ ŦƻǊ 
almost all reforms enacted over the last ten years

ÅCCRC repeated term ineffectiveso much it became a trope in 
hundreds of articles

ÅComplete College America (CCA), with funding from such 
sources as Gates, Dell, Lumina, Kresge, and Carnegie17, began 
a serious campaign to remove and reduce remediation in 
state systems, using CCRC data as a foundation
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Why Reforms Reduce & Remove Remediation

Å¢ƘŜ //w/Ωǎ Ƴŀƛƴ ŀǊƎǳƳŜƴǘ ǿŀǎ ǘƘŀǘ ǊŜƳŜŘƛŀǘƛƻƴ ǎƘƻǳƭŘ 
allow students to perform better than nonremedial 
students after the intervention (i.e., credits, retention, 
pass rates, completion)

ÅThey conducted 79* regression discontinuity design 
(RDD) studies to show causation

ÅThey decided that almost all had null effects (no effect of 
remediation); therefore, it was ineffective
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CCRC Claims Remediation is Ineffective 
Repeatedly

ÅOut of 79 separate RDD analyses of math, reading, 
and writing Dev Ed outcomes by the CCRC26:

Å7 Positive

Å52 Null 

Å20 Negative

Å¢ƘŜ //w/ Ŏƻǳƴǘǎ ǘƘŜ άƴǳƭƭέ ŦƛƴŘƛƴƎǎ ŀǎ ƴŜƎŀǘƛǾŜΣ 
according to their definition of success
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Jaggars & Stacey (2014)19
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Jaggars & Stacey (2014)19
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Jaggars & Stacey (2014)19
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The report that 
changed 

remediation:
Bailey et al. (2010)
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Bailey, Jeong, & Cho (2010)15
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Findings from Bailey, Jeong, & Cho (2010)15

Copyright A. Goudas 2019

ÅBailey et al. (2010): 250,000 Achieving the Dream students; 
however, students were only tracked for three years (2003-06)

ÅThese colleges are not representative of all community 
colleges because they are lower-performing colleges

Å.ŀƛƭŜȅ Ŝǘ ŀƭΦ ŦƻǳƴŘ άŘƛǎŀǇǇƻƛƴǘƛƴƎέ ǊŜǎǳƭǘǎ ƻǾŜǊŀƭƭΣ ǿƘƛŎƘ ŀǊŜ 
likely due to 3-yr tracking, skewed sample, and most 
surprisingly, the inclusion of referred students who never 
enrolled in college courses

ÅTherefore, they recommended several reforms: skipping it, 
acceleration, placing out of it, corequisites (support)  



Findings from Bailey, Jeong, & Cho (2010)15

Copyright A. Goudas 2019

ÅBailey et al. (2010) charted a reform confirmation bias 
framework from which they worked to find examples and 
research designs that would fit their narrative

ÅIn the subsequent five years, the CCRC conducted corequisite 
research (ALP), acceleration research, multiple measures, 
etc.τeverything they recommended in 2009 (working paper)

ÅInterest groups used their research to help eliminate 
remediation in many states and institutions, starting with 
Connecticut, then Florida, and now Indiana, Tenn, Georgia, 
Texas, California, Oklahoma, and others



The ignored 
Rorschach Data: 

Chen (2016)
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Chen (2016)1 Shows High Remedial Grad Rate

ÅChen (2016) used a sample size of approximately 9000 
students, half of which were remedial students (tracked 
from 2003-2009, same starting year as Bailey et al.)

ÅChen broke down remedial students into three groups: 
remedial completers, partial completers, and 
noncompleters

ÅChen has been the only researcher to view remedial 
students in this way; this is a type of bias in research: 

If you ask a different question, 

you will get a different answer from the data
Copyright A. Goudas 2019



Chen (2016)1 Shows High Remedial Grad Rate

ÅForty-nine percent (49%) of all remedial students in 
/ƘŜƴΩǎ ǎŀƳǇƭŜ ŎƻƳǇƭŜǘŜŘ ŀƭƭ ǘƘŜƛǊ ǊŜƳŜŘƛŀƭ ŎƻǳǊǎŜǎ

ÅThese students went on to graduate at a higher rate than 
nonremedial students after six years:

ÅNonremedial student graduation rate: 39%

ÅRemedial completer graduation rate: 43%
ÅOverall remedial graduation rate: 33%
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¦{5h9 άwŜƳŜŘƛŀƭ /ƻǳǊǎŜǘŀƪƛƴƎέ όнлмсύ1

Remedial 
Completers 

(49%)
6-Yr Grad 
Rate: 43%

Nonremedial 
Grad Rate: 

39%
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Overall Rem. 
Grad Rate: 

33%



Chen (2016)1 Shows High Remedial Grad Rate

ÅThese students participated in traditional remediation

ÅThese students were sampled before any of the latest 
reforms changed the landscape

ÅThe sample came from the same time as the Bailey et al. 
(2010) ATD study (samples started in 2003)

Å¢ƘŜ ǊŜǎǳƭǘǎ ŘƛǊŜŎǘƭȅ ŎƻƴǘǊŀŘƛŎǘ ǘƘŜ //w/Ωǎ ŎƭŀƛƳǎ

ÅI contacted the CCRC and asked them why they are not 
highlighting these data
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Ganga et al. (2018)20
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Chen (2016)1 Shows High Remedial Grad Rate

ÅGanga et al. (2018) created an introduction brief for 
policymakers to understand developmental education

ÅThey cite Chen (2016) five times, more than any other 
single study

ÅHowever, every citation is negative; they disregard the 
most significant finding

ÅThis is Rorschach Data: They only chose to see what they 
wanted to see instead of a very significant finding
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Chen (2016)1 Shows High Remedial Grad Rate

ÅWould it not be more appropriate to include a statement in 
the introduction such as this?
ά¢ƘŜ ǊŜǎǳƭǘǎ ƻŦ ǊŜǎŜŀǊŎƘ ƛƴ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŜŘǳŎŀǘƛƻƴ ƛǎ ƳƛȄŜŘΦ 
Regression discontinuity design studies show null results if 
ǘƘŜ ŘŜŦƛƴƛǘƛƻƴ ƻŦ ǊŜƳŜŘƛŀǘƛƻƴΩǎ Ǝƻŀƭ ƛǎ ǘƻ ƘŀǾŜ ǎǘǳŘŜƴǘǎ 
perform better compared to nonremedial students. 
However, remedial students who complete their coursework 
graduate at rates higher than nonremedial students after six 
years. Half of all remedial students finish their coursework. 
This suggests that one goal of institutions might be to 
support students in finishing their remedial coursework. 
Others may benefit from accelerated courses or other 
ƳƻŘŜƭǎ ƻŦ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŜŘǳŎŀǘƛƻƴΦέ
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Chen (2016)1 Shows High Remedial Grad Rate

ÅWhat is the takeaway from Chen (2016)?

ÅRemediation works for a large proportion of students! 
That means it should not be eliminated

ÅOther research shows acceleration works for some; 
some students perform better in corequisites(students 
just beneath cutoff); some perform better when placed 
into college-level courses with more accurate placement

ÅHolistic and well-supported, thoughtful design (i.e., 
options) is the best approach
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Remediation isand 
should be a part of 
successful reform
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Examples of Current Reforms with
Remediation First

ÅThere are several examples of recent reform models 
with traditional remediation included

ÅIn fact, these reforms are very successful and do not 
eliminate remedial coursework

ÅThey encourage or require remedial courses to be taken 
first

ÅThey also help students with monetary and/or other 
supportsτi.e., actual developmental education
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