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Welcomel

AThank you for joining me!

Acommunitycollegedata.com an@ccollegedata
(see Resources page for PDF of this PPT)

AYouare very important people; you have an exponential
effect on the lives of thousands of students, the
economy, the country, and theorld

AWe should start with some positive data

AYouneed to know that you have already been making a
difference as educators



Some positive
postsecondary
data
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*This figure is based on data shown in Appendix C, Table 15.
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Young workers in U.S.
more likely than ever to
be college graduates

% of employed 25- to 29-year-olds
with a bachelor’s degree or more

Millennisals
Gen Xers in
2000 32

Boomers in
1985 26
Silents in
1964 16
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U.S. Census Bureau (Ryan & Bauman, 2016

Figure 2.
Percentage of the Population 25 Years and Over Who Completed
High School or College by Age Group: Selected Years 1940-2015
Percent
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Note: Data for every individual year are not available for years prior to 1964.
Source: U.S. Census Bureau, 1947-2015 Current Population Survey and 1940 Decennial Census. .
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4 Highest Educational Attainment
Levels Since 1940

Adults 25 Years and Older With a Bachelor's Degree or Higher
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More Positive Data

ASo overall 4/ear grad rates arsteadily orthe rise

AMoreover the National Student Clearinghouse Researct
Center (201%)yecently reported updated §ear
completion rates for tweyear public colleges

ATwo-year publiograduation rate after ears:38%
ATwo-year public graduatiorate after 8 years:44%



What Works Clearinghouse (WWC) Training

Ahy | RIUIF &aARS y2uSXE L KA
What Works Clearinghouse (WWC) training framework
for understanding basic research, creating rigorous
research design, and analyzing data and studies

Anttps://ies.ed.gov/ncee/wwc/onlinetraining..

AThe WWC uses common standards that we can all agre
to and start applying uniformly to ensure valid results
and reduce potential bias and problems

APlease watch the videos and complete the certification



https://ies.ed.gov/ncee/wwc/onlinetraining

National Student Clearinghouse Research
Center Data

AOn another data side note, | also highly recommend you
look at the National Student Clearinghouse Research
Center data website:

Ahttps://nscresearchcenter.org/reporsearch

AThey use a database of 600 varied postsecondary
Institutions and are able to track students to different
institutions, thus making the complicated picture of
higher ed tracking data more clear



https://nscresearchcenter.org/report-search/

We Can Still Improve

AWe still have pervasive and persistent issues, especially
with students of color and atisk students in general

AWe now know that support for atisk students needs to
be wellfunded and sustained to be effective

AAt-risk students in college face what | call a kbegn

Support Gap



Model of the Probability of
Graduating College by Support Level
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We Can Still Improve

AHow can we reducthe Support Ga@

AWe know that welfunded and integrated holistic reform
IS Ideal when we have monefxSAP (Accelerated Study
in Associate Programs) works.

ABut typical remedial reform has been designed to
eliminate, bypass (multiple measures), fasick,
combine w/ collegdevel (coreqs), or change
requirements to eliminate courses (math pathways):

Meaning almosho remediation



Why have we
eliminated
remediation?



Why Reforms Reduce & Remove Remediatior

AFour factors causing the removal and reduction of remediatio

Al ess state funding since 2000, and loss of revenue from
students (postrecession), both caused institutions to look for
ways to cut costs

ALKS hol Yl FTRYAYAAUNI GA2Y QA&
AThe Community College Research Center (CCRC) respond
the completion agenda (was invited to Whitehouse), and the

studied means by which to reduce remediation because the
iInterpret remedial data through a labor market lens

Alnterest groups (Complete College America, etc.) used CCR
data tccl)' p%_ersuade legislators and state systems to eliminate
remediation



Why Reforms Reduce & Remove Remediatior

At KS /| / w.é s€hanal yaper (Bailey et al., 2010) was the
ol aAa FT2NJ |t '-FdzudzNB Of I AYa
almost all reforms enacted over the last ten years

ACCRC repeated terimeffectiveso much it became a trope in
hundreds of articles

AComplete College America (CCA), with funding from such
sources as Gates, Dell, Lumina, Kresge, and Carnbggan
a serious campaign to remove and reduce remediation In
state systems, using CCRC data as a foundation



Why Reforms Reduce & Remove Remediatior

ALKS [/ /w/ Qa YIAY | NBdzYSy i
allow students to perfornietter than nonremedial
students after the intervention (i.e., credits, retention,
pass rates, completion)

AThey conducted 79* regression discontinuity design
(RDD) studies to show causation

AThey decided that almost all had null effects (no effect o
remediation); therefore, it washeffective



CCRC Claims Remediatgineffective
Repeatedly

AOut of 79 separate RDD analyses of math, reading,
and writing Dev Ed outcomes by the CE&RC

A7 Positive
A52 Null
A20 Negative

ALKS [/ / w/ O2dzyida GKS aydz
according to their definition of success



Jaggars & Stacey (2014)

DEVELOPMENTAL MATH STUDENTS

Short-Term Impacts Medium- & Long-Term Impacts
; Passed College- Grade in College- : . College-Level Credential and/or
E e e Level Math Level Math : Sl Credits Earned Transfer
|
TENNESSEE™  UPPER “ NULL (conditional) NULL NULL (conditional) NEG (credential)
|
|
|
TEXAS'! UPPER NULL : NULL
:
|
OHIO'"? UPPER | NULL POS (transfer)
:
|
|
FLORIDA™  UPPER NULL NULL : NULL NULL
|
|
LOWER !
VIRGINIA 17° NULL ! NEG (credential)
vs. MIDDLE |
|
|
TENNESSEE VSL%‘TSSLE NULL NULL (conditional) NULL NULL (conditional) POS (credential)
|
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Jaggars & Stacey (2014)

DEVELOPMENTAL READING STUDENTS

Short-Term Impacts Medium- & Long-Term Impacts

Study Level Persistence Passed Coll?ge- Grade in Col!ege- Persistence Colle:ge-LeveI Credential and/or
Level English Level English Credits Earned Transfer
TENNESSEE = UPPER “ NULL (conditional) NULL NULL (conditional) NULL (credential)
TEXAS UPPER NULL NULL
OHIO UPPER NULL NULL

NULL NULL

FLORIDA UPPER NULL “

VIRGINIA 2° UPPER NULL NULL (conditional) NULL “
LOWER - - .
TENNESSEE vs. MIDDLE NULL NULL (conditional) m POS (conditional) NULL (credential)

:
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
I
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
1
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Jaggars & Stacey (2014)

DEVELOPMENTAL WRITING STUDENTS

Short-Term Impacts

Medium- & Long-Term Impacts

|
. Passed College- Grade in College- ! . College-Level Credential and/or
Study Level Persistence Level English Level English i Persistence Credits Earned Transfer
|
TENNESSEE UPPER m NULL (conditional) : NULL NEG (conditional) NEG (credential)

|
|

VIRGINIA 2 UPPER NULL NULL (conditional) : NULL NULL
|
|
Writing & !

LUCCS Reading vs. NULL NULL ! NULL NULL NULL
Reading Only |
|
|
LOWER vs. o !

vRina2 \OWERY (RIS . condiona , G -
|
|
|

TENNESSEE L?}gg‘;;s' “ POS (conditional) M NULL NULL (conditional) NULL (credential)

|
|

Note. “Conditional” signifies that only outcomes for students who enrolled in college-level courses, or persisted in college, were compared.
LUCCS stands for large urban community college system.
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The report that
changed
remediation:

Bailey et al. (2010)



Bailey, Jeong, & Cho (2010)

Economics of Education Review 29(2010) 255-270

Economics of Education Review

journal homepage: www.elseviaer.com/locate/econedureyv

Contents lists available at ScienceDirect

Referral, enrollment, and completion in developmental education
sequences in community colleges™

Thomas Bailey*, Dong Wook Jeong, Sung-Woo Cho

Community College Research Center, Teachers College, Cohumbia University, United States

ARTICLE INFO

ABSTRACT

Article history:
Received 2 September 2009
Accepted 9 September 2009

JEL classification:
120
123

Keywords:
Developmental education

Community college

After being assessed, many students entering community colleges are referred to one or
more levels of developmental education. While the need to assist students with weak
academic skills is well known, little research has examined student progression through
multiple levels of developmental education and into entry-level college courses. The pur-
pose of this paper is to analyze the patterns and determinants of student progression
through sequences of developmental education starting from initial referral. Our results
indicate that fewer than one half of the students who are referred to remediation actually
complete the entire sequence to which they are referred. About 30 percent of students
referred to developmental education do not enroll in any remedial course, and only about
60 percent of referred students actually enroll in the remedial course to which they were
referred. The results also show that more students exit their developmental sequences
because they did nar enroll in the first or a subsequent course than because they failed or
withdrew from a course in which they were enrolled. We also show that men, older stu-
dents, African American students, part-time students, and students in vocational programs
are less likely to progress through their full remedial sequences.

© 2009 Elsevier Ltd. All rights reserved.
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Findings from Baileyeong, & Cho (2010)

ABailey et al.Z010): 250,000 Achieving tii@ream students;
however, studentsvere only tracked for three yeaf200306)

AThese colleges are not representative of all community
colleges because they are loweerforming colleges

A TAftSe SO fd F2dzy R GRA &l LI
likely due to 3yr tracking, skewed sample, and most

surprisingly, the inclusion of referred students who never
enrolled in college courses

ATherefore, they recommended several reforms: skipping it,
acceleration, placing out of Iit, corequisites (support)



Findings from Baileyeong, & Cho (2010)

ABailey et al. (2010) charted a reform confirmation bias
framework from which they worked to find examples and
research designs that would fit their narrative

Aln the subsequent five years, the CCRC conducted corequisi
research (ALP), acceleration research, multiple measures,
etc.t everything they recommended in 2009 (working paper)

Alnterest groups used their research to help eliminate
remediation in many states and institutions, starting with
Connecticut, then Florida, and now Indiana, Tenn, Georgia,
Texas, California, Oklahoma, and others



The ignored
Rorschach Data:
Chen (2016)
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*1@S s
Remedial Coursetaking at U.S.
Public 2- and 4-Year Institutions:
Scope, Experience, and Outcomes

Statistical Analysis Report
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Chen (20165hows High Remedial Grad Rate

AChen (2016) used a sample size of approximately 9000
students, half of which were remedial students (tracked
from 20032009, same starting year as Balley et al.)

AChen broke down remedial students into three groups:
remedial completers, partial completers, and
noncompleters

AChen has been the only researcher to view remedial
students In this way; this Is a type of bias in research:

If you ask a different question,
you will get a different answer from the data



Chen (20165hows High Remedial Grad Rate

AForty-nine percent (49%) of all remedial students in
/| KSyQa al YLt S O2YL)X SUSR |
AThese students went on to graduate at a higher rate thal
nonremedial students after six years:

ANonremedial student graduation rate: 39%

ARemedial completer graduation rate: 43%
AOverall remedial graduation rate: 33%



1. 9h

Figure 7.

SIX-YEAR PERSISTENCE AND ATTAINMENT: Among 2003-04 beginning postsecondary students who first enrolled in public

2- or 4-year institutions, percentage distribution of students according to their postsecondary persistence and highest degree
attainment as of 2009, by remedial course enroliment and completion status: 2003-09
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Chen (20165hows High Remedial Grad Rate

AThese students participated in traditional remediation

AThese students were sampled before any of the latest
reforms changed the landscape

AThe sample came from the same time as the Bailey et a
(2010) ATD study (samples started in 2003)

ALKS NBadzZ a8 RANBOUte& O2yi
Al contacted the CCRC and asked them why they are not
highlighting these data



Ganga et al. (2018)

Developmental
Education

ELIZABETH GANGA
AMY MAZZARIELLO

NIKKI EDGECOMBE
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Chen (2016 5hows High Remedial Grad Rate

AGanga et al. (2018) created an introduction brief for
policymakers to understand developmental education

AThey cite Chen (2016) five times, more than any other
single study

AHowever, every citation is negative; they disregard the
most significant finding

AThis isRorschach Datal' hey only chose to see what they
wanted to see instead of a very significant finding



Chen (2016 5hows High Remedial Grad Rate

AWould it not be more appropriate to include a statement in
the introduction such as this?
a¢CKS Nbadzt ta 2F¥ NBaSl NOK )\_¥
Befgressmn discontinuity design studies shgw null results |
UKS RSTAYVAUAZY 2+ NBYSRALI U7
erform better compared to nonremedial students.
owever, remedial students who complete their coursework
graduate at rates higher than nonremedial students after six
ears. Half of all remedial students finish their coursework.
his suggests that one goal of institutions might be to
sél,{ﬁport students In finishing their remedial coursework.

ers may benefit from accelerated courses or other _
YZ2ZRSft'a 2F RSOSt 2LIYSYyult SRc




Chen (2016 5hows High Remedial Grad Rate

AWhat is the takeaway from Chen (2016)?

ARemediation works for a large proportion of students!
That means it should not be eliminated

AOther research shows acceleration works for some;
some students perform better ioorequisitegstudents
just beneath cutoff); some perform better when placed
Into collegelevel courses with more accurate placement

AHolistic and welkupported, thoughtful design (i.e.,
optionyg Is the best approach



Remediations and
should bea part of
successful reform



Examples of Current Reforms with
Remediation First

AThere are several examples of recent reform models
with traditional remediation included

Aln fact, these reforms are very successful and do not
eliminate remedial coursework

AThey encourage or require remedial courses to be taken
first

AThey also help students with monetary and/or other
supportg I.e., actuadevelopmental education
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